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OFFICE OF PROBATION-RICHMOND COLLEGE READING CENTER ) , )

EVALUATION REPORT

/2 DESCRIP TION ) _ —

The Office of Probation-Rlchmond College Reading Center is lo-
cated on two floors at 57 Bay Street, Staten Island, New York, in, ‘
the center of a comm%rcially-zoned district‘%ith a number of small
bueineéses operating in the area. The floors serve as a location
for a general office, a resource-conference room, and six small
“classrooms. ‘

Four desks in the general office creates a crowdsd eiguation
which is aggranated by the traffic pattern during breaks in pro-..
gramming and at the commencement and at the end of the Center's
daily 5peration. MdSt staff members and learners enter. and leave
through this area which contrlbutes to a "grand central station'
effect. Also, at any glven‘tlme, one may find the secretary, admin- N
istrators, four or five tutors, and two community workers.in con-
versation with or attempting to meet the demands of a half dozen or A

more of. the youth. However, in spite of this confusion, the workers
seem poised in all situations. -

Four of‘cpe classrooms are small areas divided byjcubicles or
stalls accommodating three or four learners and their tutors in
each room. In the additional classrooms, one is furnished with tra-
ditional classroom furniture and the other is equipped~with two old
sofas an& a television set and doubles as a lounge area.

. The Center opens daily from 3:30 P,M. until 5:30 P.M. and from
6:30 P.M. until 8:30 P.M,, Monday through Friday. The latter time
period is scheduled for the High School FEquivalency group.

3
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STUDENT PCPULATICN

The youth of the Reading Center could be described générally

as disaffected, acting-out, underachieving inner-city youngsters
of Junior high school and high school age Qho a;e\known‘to the
Famiiy and/or Cfiminal Courts and are at least two years retarded
in reading. They have a history of truanting; aggression in and
out of school, and involvement in delinquent Behavior. Over and-
above, tﬁ;,family and the child must be accepting of the program,
. However, the program is servicing non-probatifnary youth.
The major criteria by which rejection from the program was
determined as denpﬁed in the proposal was: ’ )
.1, thosenbhil@ren fro& whom reading sefvices~arg already be-
‘ing pravided by other agencies,
2, those overtly psychotic children alreaay in~s§ecial
classes for the emotionallyldisturbed.
3. those éﬁildren with serious neuroiogical defects requiring
specialized sgrvices, ‘
4. those severely méntally defective childrefi already in spe=-
cial education clasées~for the defective. -
. Most of the youthBWe;e referred to the Center bytthe Probal
tion60£figer inviniake, Investigation or Supervision or by the
tCourt Liéison, Board of Educatidﬁ, School Repfesegaative. All re-
ferrals were made in writiﬁg and include all pertinent informa-
tion available on the youth. After an initia; interview and fur-

ther careful screening at the Center, the prospective candidate
v f

. will be rejected or accepted in the program.

-




EVALUATION . )

F\l
' . 1 .

PROGRAM - : ‘o ‘.
The regular school program has nov met the needs of ozt
- ) :' « n.
youngsters referred to the Reading Center. In most .cases, the |,

Tirst egforts of the Center must be, net only to provide remedial

resding services, but towzrd helping the lesrner rebuild e posi-

tive self-image end self-confidence urnd motivalloyn for lesrnisg,
The yrogram is, by design, communit§ oriéntdd,,wﬁth definite.
planning for the involvement of rarents, for the use of comuu-
nity -agencies, and for the engagement of commﬁnicy pcople as Ceh-
ter staff members, The approach to be utiliszed is interdiscipli-

nary. ’ .

Before proceeding with a discussion of the evaluation proper,

3
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several 9bmments are in order. It would be indccurate to inter-
pret the -sometimes critical statements in thié report as condem=-
nations of the Reading Center; On the contrary, the.inVestigator
is in accordance with the importance of esch of the program ele-
ments. Recommendations invariabl} are directed toward improvement,
not necessarily alteration. It has been done to encourage the Cen-
ter in the business of perfecting its practices, . ) )
The evaluation has principally consisted of a two-fold pro-
cess: . .
1, Po assess the impact and-the degree of success of the Qf-
fice o{ Probation-Richmond College Reading Center predi-
cated upon the criteria set forth in the proposale.

2. 1Yo assess the administrative'processes operating within:

-

.
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the program. - N ,' ' SR

More limited objectives of this evaluation study were to
nake an assessment of the extent toiwhich students valued and i« .
dentified with the Center and education in general and théir self;
confidence and attitudinal changes in being part of an alternative
1earniﬂg envifonment.

The evaluator's work has. included visits to the Center for
four dayé during ‘the month of June,-at which time, he interviewed -
the program admihistratots;”tutprs, and comminity workers ahd ob-
servéd the operative aspects of éhe Center., The evéluatioﬂlhas,
élqo, embodied quéstionnaifgs administered to the tutors and the
learners, In addition,’'changes in réad;ng levels were assessed by
begin’ing and midéle standardigzed-reading achi;vement test data
furnished by the Director of Reading. Visits to the home schools
of the youth enrolled in éhe Center were also conduéted, at which
time, the evaluator intervieved guidance personnel,who responded
to ovaluatfon sheets issued to them *in order to ascertain their

(the youth's) functioning and progress, Those evaluation activi-

ties culminated in this report.* -
Objectives, measurement criterion, findings, and'interpre-
tations are reported as follows. -

Objective 1

<

RN

As a group, .the 0ffice of Probation-Richmond Coilege Readings

* Regrettably the investigator was unable, within the -constraints
of a time limitation, to follow-up the adjustment process of an
extensive number of students in their home schools.

—r— -




* Procedure . { B )

_and attitudinal patterns.‘Only in tlie &res-of reading skills

v - . ¢ B .~
-
. . ) . t .« . ﬂ' .
» .
. . hd "
. . .
- L .
D

Center in school learners will’ demonstrate the following:
A+ ]
1. Better daily attendance in tBeir hona schools than bafore

. eatrance into the program, . \
2, Fewep ‘behavior problems,

- .

3. Improvement. in school achievement
« ) < i

'

A behavioral ovaluaticn sheet, was distiibuted to the
guidance cowiseloi's in the home schoocls of the Geuter's

learners. Cuidance persoénncl wera requestsd to respond to )

. this questionnaire as it would mirror the behavioral proto-

*

types of the students that were assigrned to them in the
counseling role since Jeruary 1974.
Findings )

Besed..upon a geupling of 18 yéuth the péfcentages of im~
provement as they reflect the stated criteria for success
indiecete that, us a group, over 75 percent of the youth evi-

denced no improvemenv in academic, attendance, acting-out,

ig there reflected a percentage equalization between improve-

4

ment and lack of improvement. Ts&ble I below is & summary of

the findings,

Table I
HOME SCHOOL EVALUATION SHEET t
Behaviors G:eatly Imﬁgpved Improved The $ame Regressed

n,Soteel, & 178 B3% b “




Table I (eonttd) N %

HOME SCHOOL EV%}UATION SHEET ‘ |
Bbﬁ;viors Greétl} Imoroved Improved The_Same Regressed I
*In-School — 1Y 35% L% |
Behavior . . : ‘
In Reading 254 | 19% P 37% B |
Skills - l?% : . ‘
In His . N
Interest in b oeea - a8 / AT 35% . . %
Schoolwork -~ :} |
In Hig ' / & .. |
Attitudo To- 6% . 18% 1% 5% T
tard School - / . 2,

n 7 B R l

In Mis . ' .
Attitude To- 6% 2.8% L% 35% |
ward Pearg ) ’ |
N =18 o ] 1
* . s - v |
Interpratation |

Alyhopgh no specific percentagé of learner adjustment was
designaved in the proposal, the evaluator feels that Objec-
tiva 1 was aob ubtained bacause of the relavively small ‘per-

2 canba"e of academic dnd vshavioral adjustment on the part of -
youth in their home schovls. However, it must be remembered
) thuat some SUudunbs are simp*y not motivated to accomplish ac-
- .adxmic pursuita and behaviozul expectations at all times 1n
.Lheir respectivé lives and no amount of educational intervén»j
tion by a formal instiﬁution is likely to change that condi-
tion. In scme cases, only time and the changes which it -7
brings to mbre‘fundamental agpects of human life\can.really
change this aversion to formal learniné endeavors. C{ten edu-~
cation takes place.apart siom an} kind of {ormal school or

work“%xperience. We must not be overly discouraged that some
. & LY
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Aruitoxt provided by Eic:

.

students do not chosse, at a particular sime, to accept our

agadenic and behavioradl hopes and goels,

-

" Objective 2 . :

Based wron the individual specification of 'a youth's needs

<

and jnterests, an appropriate individualized reading progrom
e 9' \ )
will Le developad and administered over a difflerontially se-
'Y
lect portod of time, Upon comrletion of +his individupl-

ized program, “the Xsarrers will: N
1. improve in rszding . . '
&) in 6 o moxnit hs a minirm of 1 year iryprovemen?

B) in 1 year = rinimum of ‘2-ycurs improvemens, .

Yrocedurs —

As’each of the youth entered the Centor, reg&rdless of

vhether this entry vas at thé Leginning of the yz ar or at w

latsr date in time, he was tested with an \2??0““1&t0‘leVQL
il spe gnlifornin Repding Tast, Che Gatesa-lfacGinitie Eaadinér
Tast, the Metrepoiitan Achievement Test, and the Stanford
Achievament Test. Thes2 tﬂbuo were to scrve as rre-testy for

subsequers neasures of resding growth. Sinilarly, in the mid-

dle and at the conclusion ol the vear, eanh of %he youth at

the Center was to have ueon tested with a different form of_
the tests to assess his.progress.

While it was repbrted that' this obJjective reveived the
greatest attention and its measu}ement'was generally regarded
by the staff as the most signi?icunt indicetion of pvogren

success, actual middle test duta were frequantly missing be-

cause of the transition of youth in .and out of the program.

%4
v
[
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Findingsg-

” The following comparison of beginning and middle Gates-
MacGinitie Reading, Meﬁropo}itan Achievéhent, and Stanford -
Ach;evement Tepts' scores are reported, The time lapse bo-
tween scoqps\were not, however, the previogsly stipulated,s{x
month period of time but éveraged three afid one-half months.
Here one'should take into considexration the nuibér of young-
sters on whom data were submitted as compared with the n;mber
ha&ing received both beg}nning and middle administrations,

End of the year tests had not been conducted at the time of

the evaluation. . N
\ . N o,
\\ Table IX .
' READING CENTER ,
GAINS IN READING -
o .
', Metropolitan Gates Metropolitan Stanford

Intermediate MacGinitie Primary II Prinary I
- Reading Test Reading Test Rd. Test Rd. Test

Total *

Beginning Test

* Includes only the Test Number

b
.~

“

~r

.I e

Number TS ‘80 5 1
Test .
Number 9 15 1 1
Average . .
Months 2077 3 093 500 500
Enrolled* ’ ,
" ‘Béginning Test B )
.Grade Equivalent .
(Vocab,-Wd, Kwldge); «
Average 4.2 L.9 2.4 1.0
Range 2.1 to 6,1 0 to10.8 “—— -
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A 4
Table II (cont'd)

READING CENTER
GAINS IN READING

Metropolitan " Gates Hetropolitén Stanford
Intermediave HMacGinitie Frimary il Primary 1
Rd. Test Rd. Test Rd. Test Rd. Test

\ Beginning Test \
4 Grade Equivalent ) .
* (Comp .~Reading)- \\

\ : - Average Lot \\\ 3.4 TU1,2 ———
-Range 2.4 to 6.3 tlto 9.6 Cm—— —

4 -

Beginning Test
N wn'=~ . Total Grade , :
Equivalent . . LY

Average . 3.9 ERREEN 1.8 -
Range .R2: to 5.7 ——— ——— -—

Middle Test
Crade Equivalent .
T (Vocab.-Wd. Kwldge)

. Average’ —— L9 6.0 . Tz, T 1.8
‘Range . 3.5 60 7oL 3.0 to 9.8 & - ——

Y

- ' Middle Test .
. Grade Equivalent . )
' »  (Comp.~-Reading) . .
L.7 ~Rely - -

s - B ' Range 2.4 to 6,3 0 to 12,6+ . N,

S~

Average 5.0

Middle Test
Total’ Grade
‘Fquivelent

Average 4.9" P 2.4 ———

v Range ©2,9 t0 646 +  m=n e —
" * Average Gain in '

‘ ' Months 7 11 o .8
. (Vocsb.-Wd, Kwldge) ' .

" ¢




Table II (conttd)

RELDIKG CENTLR
GAINS IN READING .

Metropolitan Getes Metrcpolitan Stenford
Intermediote lMacGinitie [frimery II  Primary I . -
Rd. Test Rdy Test Rd. Test Rce Teﬁt
Average Gzin in . . \
Months .« .. 8 18 122 -—
(Comp.-Reading) '

Average Galin in

o Months v 6 14 .6 8
(Total)

Interpretaticn

Table II gives.a summary of beginning andjmiddle testing
and gains in relation to time in vocabulary-word knowiédge,
comprehen;ion-reading, and total grade equivalents, These are-
for vouth who ofuck with it. These of whom had not been en-
'\Biled long enough for 'a second testing or those who dropped
“ out prior to a second testing were not considairsd in the &a- -

nalysis. The average number of months gained in vocabulary-

- word knowledge, comp?ehension-reaalng, and total grade equiv=~
a%ent indicate & rétem;f Erowth markedly above the average
national rate. GComments were made by most of the tutors that

Af‘the majority of the ycuth are motiveted toward reading ;nd‘

- that there has Been an increased fééling of self—confidence.‘
Perhéps, these elements contributed, in’part, v the dramat-
ically higher middle test scores.

- “In terms of the stated criteria, Objective 2 wgé attained

by the Officg of Probaztion-Richmond College Reading Center.

Objective 3

The attuinment of the objective of a low recidivism rate

«l0~




among pfobationary youth was assessed in an evaluation per=-
formed by the 0ffice of Probation. )
School Drop-Outs

Although in ‘the pronosal the Reading Center was designed to
service sch?ol drop~outs, the investigator made no attempt to
aseess or to follow-up that group.since the vast majority of
youth en*olLed in the Center were attending school or ofﬁtha

- . age whereby under the 161/4:rk State Compulsory Education Law,
they should b e attending an educational -institution.

-
Ouegtionnaire Responses ~ Learners

N Purmpnae and Procedur! .

@ An anonymdﬁs questionnaire was administered to 31 learn-
_ers in the Reading Center. This meant, of coursa, that there
wou.d be no ¥wey to cross-check responses for aceuracy or ior
; , follow-up purposes, hut it was felt that ?ha data obtained,
o while somewhat l1imited 1n°value, wsuld provide A tentative
prof;}c of the learner!s background, experience and opinion,
as & supplenent to information obtained thréngh othenr means,
The design of the qué;tionniire was.far from idéal; sor:e
o . iearners did not respond to all questions. Moregvér, it imn't
known how ¢learly the qunsticnnaire was understood- by all re-
sponéen ta although some were aided by the tutors and how hon-
estly opinions were expressed. With these ressrvations in
mind, however, the following tables are offered as one pic-
tureé of the youth in the Reading Center.

The respondents had been in the program one to nine

. "11"" ~A
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Aruitoxt provided by Eic:

[
4,

[

months &nd averaged 4.3} months (Q. 82). The majority of t&oso
responding were also enrolied in the local schoolss

Findings '

. Forty-one puicent of those raspoading ihdicated that they

*

made a lot of progresa in reading and 55 paercent report thav

they made &, little progress (Qe 5). Moat repors that their

reading isprovement has definitely had a positive effect upon ™

their other schcolwork wherebdy théy are receiving better
grades (Q. 6 - 81%). The latter responss doeen't paraliel in-
formation received from the home schoois which report a ma-
jority of the learners not effecting an acdequel.e adjustﬁent.

However, the majerity reccunt (Q. 10 - €5%) that their hove

: - : , . F .
schotl attendsnce hee not impreved eince attending the Cenfier

which co*“msycnuﬂ to the repert f£ren the hone school 6 (774,
As giver in thc surmery of oversll avtitudes, “he large
s Jority 1tke the grogran (G. & - G0#) and nons diakike et
tending the Center, Cne ﬁundred ;ercénb indic;ted that the
program :hculdhccnninue for nany reggons whick ther stated
(Ge l?}. Although nost feel that they nave oeen helned in
readiug (Q. 12 - .1), only holf report thet thoir sttitude or
vohsvior has been modificd at the Center and in their home
schools (Q. 7 ~ 53%). Furthermore, only &7 uercent relata
progroas toward, becoming vhe person Shat thay wient o b%. Le
gain, thege responsss wore verified in reports from the home

N

aschoola. . .

Although active parental involvement in the Center has

boen minimali with only 21 percent of the parents having vis-

~12- ‘ .

v
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ited the Centéf, there appearé to be a positive dnterest and
a supportive parental element indicated by the frequency of
responses as to what parents have to say about the program
(Qs. 17 and 18), .

A tabulation of comments ﬁade by the learners to open=
ended questions stress their liking for tﬁ; friendly, under-

standing , open, informal atmosphere of the Cegter, the hon~-

.est relationship with tutors and other staff, the freedom of

choice in t@eir activ;ties,'the activitfes themselves, the.

paid experience (carfare and lunch money), and the reduced

) pressﬁre. They urge the addition'of more sta;f} students,

activities, games, subjects, space, reading time, trips, and
lunches.. éome complain about the need to expel‘several“youth
from the program owing to aggressive and acting-out behavior
and, consequently, the need po éxert more restraints upon‘
disruptive youth. Sevéral éuggest tﬁgﬁ they wish no change

in the structure and organization of the Center.

Intenpretation\ ’ :

The learners at the Center appear to be.expreésing.a.num-

~ber of goals for the progran, Thef seem to be sayigg that the

Center. as they know.it is designed as:
1, a place for momentary escape’ from neighborhoods,

streets, and conventional school atmosphere..

-

2, a placa‘whére it is possible to establish close relae-

L4

tionships with people.

- \

3+ & place that likes and respects youth,,in part, becauss

%

:.13_
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1.

-t
¢

it,éifbs them physical f{reedom, choice, and certain
adult liberties,
L. a place that will réspect your needs and protect you
vhile you "flounder,"
5. a place that grants you more time in which to come to
ternms with yourself, i '
-~ 6, a place where you can get help in rectifyiné some of
‘rour learning problems,
7. a placs which providas a multitude of "fun" zetivi-
ties, |
They also indicated a number of pﬂsb;eps:
l. The necessity for an increass in stali, students, ac-

Q

. tivities, and time, .

2., The nsed %o provide more structurq\for youth who arsz

3 ) : N

& disruptive force to tha tranquil ‘cperation of the’
program.

3. ‘The nesd for additional spsce.

Table III
QUESTIONNAIRE RESPONSES - LEARNEHS,;
Numher of learneérs enrolled én

the Neading Center who rbopondad
to the questionnaire.a

*° Total .3 .
Total léngth of time you have
been enrolled.in the Rpading ..
Center,
! Average Time . ‘ k.34 months
.Time Range 1 to 9 months
“ll- .

>
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Table III (cont'd)
QUESTIONNAZRE RESPONSES ~ LEARﬁERS
Do you think tha ﬁro;r&n should continua?
A;kdxos
B, No

Whv or why not?

Peopla need halp.

Keeps me out of trouble, :

I likﬁ'it. . o R
Keeps kids off the street.

It's helpful.

Because it!s fun,

So I can k20v romming,

I want my reading improved.

Other peonle naad heip Ath resdinge.
Very educational.

Because mora gutudsnts are zoing to =ttend.

How do you faal about attending the Centar?
A. Enjoy atteniding

B, Dislike attending

C. Don't “now

Do wvou feal thut ghu have improvad in raading

since attending the Center?

-

A, Lost ground .

B, MMade a listle progress

C. Steod still (no progress) : -
D. Made g‘lot of progress ‘

Are yoﬁ making-better grades in your home school
since attending the Center? .

A, Yes
B, "No

Has your attitude or behavior changed here and
at your homp school since attendin< the Center?

A. Yes
B, NO

In what way?

53%
L7%.
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9.

Table III (cont'd)
_QUESTIONNAIRE RESPONSES - LEARNERS

{

I'm not so bad.
Don't curse,

I like school. @
I learned how to get along with others,

I respect and get along with others.

I speak better and know more words.
Before 1 hated to read, now I don't,

Are you -satisfied with the things you are doing
here at the Center and outside°

A, No, daxlnitely not satisfiead -
B, A little satisfied

Qe Satis.fied

D. More than satisfied
E., Very satisfied :

Has your attendance at the home school improved
since attending the Center? -

A, Yes

B No

10,

11,

How well havexyou progressed toward becomlng
the person that you~want to be°

A, Lost ground ' -

B. Stood still (no progress) e

C., Made .a little progress
D, Made a lot of progress

Are thettutors at the Centér different than the
teachers at your home school?

Ao,. Yes . .
Bo No.
If yes, in what way?

" They bear with-you more,

The teachers are fun, .

They are more patient,. oA

Much freer here.,

Take up more.time with you.

Know where you need the most help.

Don't have you stuck up in class for 45 minutes.

~16-
20 -
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Table III (conttd)

QUESTIONNAIRE RESPONSES ~ LEAENERS

>
« @

" Youngeris:® .
They are nicer, 3 .
» '« In school teachers don't let me talk or read a book.

12, Fave any of you parents visited the Center?

)

A, Yes ‘ ' 21%
s Bo NO | . f , 79%
13, Outside of your tutor, with whom do you -Freguehcx“

generally discuss your r=scing problems
&nd needs? ‘.
NObOdY¢ \‘ i

My mothsr,. - v
Tom. (8ssistant Director),
The guicdance counsslor,
Teechers, -

Ray (Community Worker)

DWW O

14, What are some of things you like about this :
- program? ’

" The gomes.
o Readipg ‘
The carfare and the lunch money.
The tutors. .
Sometimes the reading.
The-ptople,
The tutors ere interssted in you learning what
they are teaching you, .
. The way thay teach, even if you don't learn tne
first time, they will ksep on teaching -you.
Keeps you out of trouble and helps you.
The things we do.
, The trips.
AN . Wel have fun,

L] " * L)
\\\\\ .15, How can tha prozram be improved? . .

7

’

MM 2 DOWWONG

I \ Get rid of some of tha students who fight, carry on,
' and bothor avarybody so everybody can do his

work, Get more students.that are interested in
the prozgran., .

Morosgplaying, activities, and games.

Mors

ugors.
I like the way it is.

wwwE

21
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- . Table III (cont'd)
QUESTIONNAIRE RESPONSES - LEARNERS

Frequency

Lunches., ’ . .
Moras time for reading. L. o
Pigger place and more trips.

Yore subjects. )

Don't Xnow.

o

164-What do you think of your tutors? Wh}?

Generous, nice, understanding, like WOrking with
them. . . .

Ail right. - - o

oK. - e T

Géod to me. -

Takes time to help me when I need it '

They are OK because they arentt like those in
g8chool, :

Let's mé do what I- like to do.

I hate some tutors and like some.

Interesgsed in me and in teaching me the best way. -

Treats you with respect. o :

I get aleng with everyone, never a urob*eﬂ.

Talks "1th us and helps us in reading a lot.:

Always think they're bigger and smarq,;a

Fl

FERFERHFRF NDWWeno

17. Wnat GO vour parents have -to say about thAAprogram?

. zhxnxs it is alright, nlce, and likes it. 7
Says it is & good ided- and good program. - 5
Nothing. - 3
It will keep me from going into the streets, -2
She is happy I cane. 1 .

mother says I wlll léara a lot and it will
make @ wowan .out of me, ° - 1
18. What were your reasons for coming to the Center 7 ;
‘To improve my reading. 15
My probation officer sent me. L
To get my Equivelency Diploma 3.
Friend told me it was a nice place to come to
end you can do thingse > 2
Because I wanted to. S S
There is nothing else to do around the block. 1
19, Bow have the tutors’helpedAyou moat ? ) '
In my reading. - v 21
. 2;3
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Table III (cont'd)

- QUESTIONNAIRE RESPONSES - LEARNERS

with v msth,
Ny sttitude.
Heired 'me from getting in troutle on the streets.,

With my ma.th : Freguency
5
1l
1l
I don't know, 1

Questionneire Resvonses - Tutorsg

Purcose and Procedure

in order to elicit t%eir views of the Reading Cent=r, an
anonyeous ettitudinal quesiionnajre was developed and iven
to 15 tuters. A11 L5 tutors at the Reading Center responded i
to Lhe questliornsire. _ )
The questionnalyre essentially requested feed-back in‘four
. distinct. areas:
l. Learner-tutor relationchips. ) ' ;
v 2, Administrative, supervisory, and organizational éiéi
nants, ' ’
3. Programmatic mititers,
Lo Instructiongl considerxuions and nodes.
Table IV presents the pércentages, the frequehcy of re- A r
soonce, and the comments in each item category. Note that the
average Iength of time that thess members of staff have been
engaged by the Heading Cehter hes bean 7 months with the
longest service there being ? months and the shartest tine

4 months (0. 1)

Findinzs S -

[




: . The tutors were unanimous in reporting that most; of the
youth enjoy sttending the Center (G, 12) and that they have
established significant relétionships with the 1earn°r;-aé~'

aizned to them (Q. 10). Nonetheless, a significant number of.
tutors sugsested,that theY‘were nindered in establiséing re-~
. lationshﬁps‘wfth their assigned learners since they were of
a different ethnic group (Q. 11), Most of the tutqrs have~
gdnp beyond the realm offCenter invo’vement, only, and have
- iaterazted wish yoﬁﬁﬂ in ,“tra—curricular activities aﬁd ca-
pacities in order to further extent meanxngful relationships
(3. 17 - 86#). Significantly, a compar*von of the percéntage
of responses and frquenc; cf comﬂent$ betweun learner and
tuter &6 to their (the learnbrs) enjovyment in attending the
Coe pruéram and the reasons why tL«y lile uttendingh indicéte &
| similar pattern %xisps i the responses andﬁthe’gommenék of

- toth (Q. 12 an& Qé. kgpgd 1 ~ Leufncr's Qﬁestionnaire).

o Thav ig, bLoth reSpo;dcnts percéive these cavegories in & ﬁos:
itiv= manier, o .

" Bighty-six porcent of the instructighqi”éE;ff sﬁecified’

learner progress in the o;lowxnb areas: reading,:self—con-

-

3 — .
fidencu, tninking skills, sociul zat¢un, self-vorth, and at-

ti %figg./aﬂﬁ’behaV1oraL ueve¢0pment (Qs 14). However, there
‘;’/////;//,//’”E;é concerns about tnoir 1nao¢lity to motivatve or 1n3ﬂ;ra
.
T every lzarner (“. 13).
Althougn 7 percent oi the uLo#s -are in support of and

dedicated to tha pregran and its objectives and the accoin-

plishment of these obaectiveg (Q. 20), they did indicate -
/
K 3 ,

3




several serious problems.

$

In spontaneous conments and answers to open-ended ques-
tions, manf tutors farvently stressed that ons- on the great-
t2st weaknesses in the program is the lack of adaquate space
%o sonduct essential progra-matic functions (Q. 13 - 36% and
Qs 22), Answars ag to additional facilitiass needed acconted
space for individusal atudy and a quist or isolated work srea,
& deeignated ares for a student lounge and a 'geparate room

Lo vecrestions’

LY

. Guher noiabla inadequa-

. 31 I o - w o de L atwa el “ - PP
ciaz emrhasliaed are the lack of communication, coonsration
£ 4 ?

. e & v 48 hi
sebivities (7, 18

.
-

. PR I JCR s oyl S o e pien saxs PR TV . TR
'30!10‘.1.‘.‘:31.‘:&:3 Arm ait/ergance hnd/ o COT&-‘:.'..:.-L:&!:‘.(.} GCai }la}il.'-):)‘-‘élii}'

(S 'S I . sye et e & e . =g - - ) - Aw - sqed oo
LuoNg NOC pregtu SCinisiraons 68 18 affects tutorial

stafd, the lach of mwegram strveture, the lack of controli of
¥

inapurepricte behuvicd o zhe jars of youll, and vhe lack of

supplenentary instructional staff teo service an overabun-

danee of voush (0. 22).

Reconcendations of sutors for improevemsnt of ithe progrem

In rezpect to the strrmangths of the programn, 100 percant
of the tutore repcrved that through working with studsata
Iadividunlly in sn informsl atmcsphere, they are abls to fa-

cilitate irxrovering dn learners in thodr confidence, solf-

€

o
4]
o

)

gem, relationships with adulbs, and reading progress (Q.

Anl

o Irthogulce, Lhey like the wirogran flexibiodty ara the

N
v
Ao

frecedon Lo srranze thair individual instructicnal rrograsne
[+

®

(2, 21 = &4%%). The muisiplicity of weterizls to draw from,

20
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ths cooperatioa enc itioitude among staff (principallyﬂiu-
torial staff), and the coopeﬁation and attitude of the learn-
ers were viewed as major strengths of the program (Q. 217).
Note that 21 . rc,‘uwvglthd tutoring staff reported close
tutorial supervision as an inherent programmatic strength (Q.
21) and‘87% percent indicated that they are being adequately
supervised, “however, @ significant number commented that they
were.being overly 6r perfunctorily supérvised (Q. 9).

Most of. the tutors reported that the reading and the in-
terdisciplinary course were essential to their effective

functioning in the tutorial procesé and uﬁderstanding énd es-

.tablishing relationships with the youth in the program (Q. 2
. (Y3 \
- 80% and Q. 5 - 67%). Notwithstanding, 33 percent felt that

the feading‘course was not significantly helpful to utilize
with their learners and 100 percent maintained that they had

to modify the technéques and -suggestions provided in the

~course to meet the needs and interests of their individual

learners, .

Interpretation

The basic problep encountered at the Center has beeﬁ=that
of effective communication between and among all elements of
the program., In a program notable for the degree of¥ communica-
tion and interaction between students and staff, there is con-

spicuous lack of meaningful communication and -interaction be-

tween the program administrators and other staff. Although ?\\\“

most of the tutots and community‘wprkers«designated remedia-

{,
A\ S
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! ) .. ) 4 K] - 1
L] ”

BN . tion.iu,readihg as the primary ob;ectivg of the program ae

’

" .*° long with Fo.comitantvopjéctives‘in the modification of ,the’

" o sq#ial and personality Etructurgs of the youth, thers ap-

o i

pedrs to be nd clear delineaticn of the relative importanée

ey

of each of these in the cperdtion of the program, In fact, :
tutors and.commuxity workers perceive a conflict between

, , ‘vadmiﬁis%ratqrs”conceraiég the focus amd direction of ths

. [ R4 ’ . 7 . -
y program. Moreover, a number ¢f staff members feel that

- . . " . . * ' ,
. ) ' €heir ileas are listened to and ccnsidered but' arén't cftem °
. . .- . . « \
¥ H A

R - implemanted. N ) : p .

This prcblem has created ah inorcinate zapount of
. RINY .
. lying tensions’which, to achieve a balance among the lLen- -

tn
B
®
Lo
i

T M sions, would require acministratére creativity. That talance

has not been achieved., . - o ‘

R 0N .

- « There needs tc be a cocncerted offort to confrént this

‘_,_‘ ' lack of communicaticue One preliminany technigue would be to

—— P

) set up & gchedule of formel weekly mestings whereby the ad-

.ministrators of the program would meet with tutorial and

community staff to address staff problems and development.

For the xost,part, tutors have mg@e changes in their

previously learned instructicnel technigues, They Ceei thece

. 'cﬁanges have been responsive.to the individpal needs of the

, youth. They &re also quite optimistic that thé‘center can

SR ’ aécomplish‘all or most of its objectives. is indicated, they
feé; that individual,instructicp is the grcatest.strength of

T the Center and that.most of the lecrners have made progress
in readiﬁg, in social adaptation, and in positive personali-

27 .
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ty modifications.
. . o,
, Most of :he staff identified the physicul facilities of
the program &g being inadeguate for efficient and eflective
'progran operationt Ingeed, this i compreiicnsible since thi
isdue can be the foundation for tensions anong the partici-
pdnts. Consider; howver, thut stress need not, indeed should
n;t, be restriéted vo & single ceausal relationshi suéh as
density of gpace uvtilization. It is at least disgutavle that
the humen factors in a social systea abc(perhaps moré sighi=-

> .
. [ ficant, ‘ ’
;, The §nswe} to stress, then, appoars to be "it dependsh® .
| It depends on the gensitivity and creativity of the stalf
vho plan aﬁd helip create the pregrea aad organization. Ri-
o ' gidity: écnformit;; and'dullnesstare frequent -companions g?

2l
.

stress, as iz size in lemas sf its interrsiationshipswith '
\thésea'where the humon crganigation 1s cdesigned and perform-
ing in way$ conducive Lo perticipationy to v;riaty of lasrn-
ing styled end rhﬁthms, end te indiviaual growth and davel-
a opuent this need not tzke place. The absclutdly edsential
- element %s a sgnsitive and respodsive stall of aduinistra-

tors, community workers, and tutors..

Table IV
o — o ) QUESTIONNAIRE RESPONSES « TUTCRS

- 1, Total length of time tutoring ) ‘
. at’ the Center. ‘ ’

Averers Time . . 7 months

Timé Renge 28 ' | 4 to 9 months

-3
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Table IV (cont'd)
QUESTIONNAIRE RESPONSES - TﬁTORS

Has the course in diagnostic and reading teohniques
been helpful in your instructional processes?

A, Yes 80%
B'o No 7%
C. Undecided 13%
If not or undecidsd, why not?
Not much on reading tachniques was dis csssed’thst
could be applied to leve* or ay students aithough
tutors! prsantations geve me new ideus,
The course was hPlpr“ in the beginning but as it
progressed, we did less meaningful activitiss,
Only in the beginning,
Have you followed closely the diagnostlc techniques
end ingtructional suggestions outlined in the reade
ing course?
A, Yes ) - 60%
B, Yo 33%
C. Sometimes 7%
If not, why not? }
With each learner, there is a dlfferent way to
apecros ch tneir ;M"Q 1 SN
To a certain extent. I- have used my techniques and
raterials to maet nesds
Little that could be used with my students was
discuesed,
I have used these techniques as a guideline,and
sdarted ‘then to'meer indiviluzl needs.
They have not been appropriate for my students,
Have you made any modifications in your tutoring
techniques? i
A. Yes ‘ 100%
B, Mo ‘ / 0%

If veg, pieaze svecify,

T bVecar2 nore flexidbls in (A.ui..ius with the ‘I‘.OO
6f learners. (3 responses)
Hud to introduce more unstructured activities (3 responses)

29




Teble IV (conttd)
QUFATISNNAIRE RDSPONSRS - TUTORS ’

It was necessary to aduipt techniquss te¢ each
particular student. (2 responses)
icked up ideas froa cuhar tuterse.

. If 8 student is averse to suggested material,
n ~ I won't use it,
5. Has the irterdéiscislinary course been helpful in
pzoviding insights for you in develcping reclation-
ships with the yeung peopie you srs tunor1n5° R :

P

Ae Yes - | N ] 670/;
Be No B 20%
C. Undecided . 13%

6. Do you feel thet many youth in the Center nay have
an individual need for structure or guidance.

- A. Yes ' 87% .
o~ B. ¥o oF
C. Undecided : S 13%

13 -
7« Do you feel that as a tutor, you should previde 5
mors structure {eor the youth? - . .

1 - ; -~

g. Y3, ~ ‘ o 522
LX) NO 3
g C. Undeclded 14%

e If you freel that mors sitructire is needed, have

sve you
.been adequately aided in providing this Su ucburéf 4
i ‘Ao Yes lr5/°
) & B, Mo _ o " LS
C. , Sometimes ) B 10% ‘
,' : 3.‘ Do you feel that you have been adequately superviged

in the tutoring procecss?

-

hy Yes ' B7%

B, No 13%
‘ o ‘ "
Any>comments? . ) .

1

~

Over¢y supervised,

| Much supervision is on a superficial level,

| Superabundince of supervision in Acess oi priparacvion,
) yet more attention could have been paid to offer-.
1

|

|

ing alternative suggestions and mzterials for sco-
Cific problematic individualse

|

-
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°10.

11,

12,

13.

4.

At tiues more adequately than I fesl necessury.’

Do you feel that vou huive estitiished acaningful re-
lationships with the young people who have been as~
signed to you? |

L, Yes - ' 1007
B, ¥es o 0%
B. Hnéacid?d - Op

Dozs the fact that you =re leou fiv
group hinder or make more difficult the
nent of relatlionshiips uith rReTC

A 'S Yes ‘ : 20/7;
Bo— }10 ’ 73)"3
c ° uO»] h.n.mea ” B 7;0

Bo you feel that most youth enjoy atlending the
Center?

ke Yes ‘ 100%
B ® - No * B - O%‘
Why?

As a hang-out and to -socialisz e.(6 responees)

FPriepdly atmoszhere, can leel ai #asz. {3 resgonses)

People who care about them, (3 resoon=es) .

They continue o cawes {3 res (SRh-~[

They like wstab1i-“130 rola ionships with tutors.(2
Tespensst S }

Learning to read. (2 responses) “

They are getuing roneye.

They nsed a place to come to and feel wanted and ite
jelorry talive

Play constructive games., T

Cives thani scuething to do 0ifl Lhe streets.
The Center is free and open, yet they foel they ars
Learning.

Are nost of the young people motivated toward their
reading activities after &n initial period of ac-
climation to Vhs Cenver?

he Yes ‘ ' 60%
B. No R0%
C.. Somctimes 20%

Hove you cLserved progress and deTULQymu1t (von't
confine yourself to reading achievemcnt, alone,

31
w20~
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Table IV (cont'd)>

-

QUESTIONNAIRE RESPONSES - TUTORS3

But-include) in the youth you sre tutoring?

' Ao YGS \ . 6”
B. No . : 7%
C. Undacidad . g 7k

If_ya~ wnat tyre?

- -

Progreaz in reading, (] rearonses)

Able to socialize. {5 responses) .

Little nore confidence in vhamsclved. {4 responses)

Diminishing arrests. (2 resonses)

Positive Yehavioral chanzes. (2 rsercenses)

Overly aggressive kids become less’ aggressive and
auiet kids oren un. (2 reszenses)

Learnevs, moods are "nrcurﬁal hard to judge progress.

Feeling of imrortancz and worth, ‘

Attitude towerd learning has changea.

Thinking skills, »

Trust and friendliness and feeling ve care.

Have you often orqanized learners into groups for
instructional purroses? , »

A, Yes GCx
( B. No . . B ) L 0%

Hare vou baen enconraged by your SUreTTisors te
follow-uo any of the young pecgplie beyond the tu-
toring eituation?

. Ve

Have wou nade vonrself svailable to learners out-
side the Conter?

A. Yes- - 86%
B. MNo 1%

ir yes. in what ways?

Taken them to Off«Broadway pleys and plays at the
Collepe, (? responses

To a movis,

Played ball with me.




18,

. Table IV (cont'd)
* QUESTIONNAIRE RESPONSES ~ TUTORS -

Walk home toyethnr. .

Thoy-ohkve dndced me and L ohnve gone to séhocl
bagketball games, )

TaXen th=w Lo vhe Richumouad uu;;C;i cefeteria,

Teken them 'to ths Cocllege video ssrvices and com-
puters

Helped them with personal problems and taken them

» WaGere 110] 138 V\l Le 6(-0
<

218 e paescnt phyvict. fueilivies adeguate?

Ay Yeu o 1%
B.. ke i"(:)‘,é
=+ Lo, whnb ioprovenenv in wuvsical fuciiities do

you deem necassary? - -7

M.re “leu spaca and designated arsa for a lounge.

Separate rown Lor recreetional activities,

Heore privase spaces and a social room (permanent
audic and video eyuipmaviiy).

‘More room for xroup instruction and <ndividual tu-~

19,

20,

Tosing,
A quiet area to worlk. It is'distracting to have veo-

p-€ Clile il uhiG OUG O 1OmM Whell FOU are trying

to WOPL 'Y . '
Do you feel that your instructiocnal idead huve baen h
Lisvened Lo and coasidelsd by your spperviscra?
ae Yez ) ' . . 79%
g, i 2i%
Do you feel thei the progrum can accempiish alli of .
iss.objecuivesg?
A, Yes 73%
B. 1ilo 74
C. Undecided . 20%

Any commants?

iicoed reinforcement irem outside agencies.

Cun mcelnplivh ebj2etives for most studenss, not ail,
Anythlnw is nou51a‘e.

The proegrus 238 clroacy hedped kids cope.

Tn a limised fashion,

I uon't know wnevnov reading scores have besn raissd.

33
- 28w
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Jable IV (cont'd)
QUESTIONNAIRE RESPONSES - TUTORS

I don't know if the program alone can help some youth
overcome negative forces from the home environment.

Program can work very well but lack of space is an

ob-

stacle, students are easily distracted by one anotn@r.

What do you feel are the major strengths of the program?

A. Individual instruction

B. Program flexibility

Coe Individual instructional freedom

D, Multitude of materials

E. Cooperation and attitude among staff
F. Cooperation and attitude of the youth
G, Close tutorial supervision

He Atmosphere different ‘

I, Parental support

J. Extensive planning

What do vou feel are the greatest weaknesses
of the program? ‘

The lack of communication and cooperation, hy-
pocrisy, and conflict of ideas and philos-
ophges among the directors. This disparity
in the ranks of the directors created

" an apathy among tutorial staff and a lack
of direction.

The lack of space.

Lack of additional tutors.

N

Lack of control of student behavior,

o

Lack of structure (formal J.esson plaus).

Use of the Center as & ?hang-out."

Limitation to the amount of kids being tutored.
Lack of consistent attendance by the youth .

Wwhat recommendations can you give for improvement?

‘Organization and continuity in objecives among

directors. Regular staff meetings to air out
complaints. . : ‘

More space 8 -

34
=29

Frequency
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Table IV (cont®d)
QUESTIONNAIRE RESPONSES - TUTORS -

Community workers and Probation Officers should

intercede in controlling poor behavior and
organize the kids, )

More unst:uctured learning and creative projects.

More tutors.

" Sanctions on non-attendance by the youth,

Less supervision over the tutors.

wWhat do you feel are the Liajor objectives of the
prograns? . ] ' :

To
To

To
To
To
To

To
Tc
To
To
Te

improve reading.

improve sccialization and to help change the
attitude of the youth--behavior and academic.

give positive influence to kids and to channel
their energies toward positive goals.,

keep Kids off the streets,
mexe students realize someone cares

promote crealive projects and provide recrea-
tional activities,

help them acquire more self-confidence
motivate students to read on their own.

make learning fun.

-

reduce recidivism.

A

enable youth to see success &nd progress..

Number of learners serviced by
tutors since being employed by
the Center, .

Ereguency
3

2
2
1
1

1L

12

w

A R S SO SRR

Average L.5 learners

Range 1l to 8 learners

«30-



Community Workers

- . . Procedure

v
> . N <

. ‘ Since there are only £ communivy workers engaged.by the
Reading Center, interviews with them becume the prime source
of information. .
In assessing the community workers! responsibilities as
‘depicted in the prOposal; they irclude:"
1. sending out notices on broken appointments.
AN makﬁhg home visits to verify reasons for broken ap-
pogntmentb, social\and environmental data, etc,
L 3. helping to superVise the Cernter on & rotating basis
atnleaSu every third day per veek, )

: : Co Lo being available to accorpzny youth and/or family rem-
bers to schocls, c¢lindes, empiloyment otfices,.étc.
Thus weiing as advocule, escort, hélper and bégng a~
vailablie as & liaison for any rublic or private agen-~
CYe . . )

. 5. having a case load of 35 youth in terms of their %n-
yvolvem at in the Center and more intensive involve-
nent with providing service to about 15 or 20 of bhese.

Fredlcabed ugon these respon51billties and knowledge ac=-
quired about ‘the pepﬁoqnance of youth in the program, this
investigator has atteungted to appraisé the actions of commu-
nity workers in these roles,

. Findiqgg

Freviously stated information concerning the adjustment




- &

.

65 Center youth in their home schools specified a samemess
or regression in adjustment by-the plurality of youth, Ob-
vicusly; the Center can't agsune full respoasibility for

the conversich/of youtn §§ck iato the "rainstrean.” The

home and other agencies must also be accountable. Howevef,
comnrunity workers have been endowved with the responsibili--
vy ¢f contacting service sgencies and families and following
up .youth who are enrclled in the Centeri Upon guestioning
the comnunity wcrAérs, they asserved thav they have made
vary ’cw‘“o"ﬂ vizlts and no vigits to the home schools.

.

vecifichlly, th: provesal indicatzd thah a lavge percentuge

-~

of their time {2t least thrves days per week) should be spent
outside cf the Sentar, Cstensibly, this time should have
bzen expeondad in thoe aforenantionad pursuits, A reasonable

suzggss ia focilisasing sifective adjustment by

youth to the hone, Contaer, and aschcol must sirecs close co-

C2STe , ' . .

These racpondcs, wore confinued by the guidance counse-
lors in 5 cut of & rchooisl Appairsnily, only iniéial con-
tacts were umade but no fU¢¢Oh-up. In facwu, one schook com-
ruaication read:

YZhere has baoen no cownunication from the Con-
ter regarding the progress of those students 1
rocomnaanded, Parents have cenplained to me
that there is little, if any, communication
between the Cenver and thé howe; that there jis
a lack of cornicern about the abSLhtBQlQU "o

Another problem cited during the evaluatlon was the ir-
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regulurity in sttendance and the turnover of youth at the
Center., In this respect, the comuni vy WOI'Kers reported

/( that Cu-TuTJCftluzs wera not {orwarded to ‘tl:e nomas to elic-
it -the reasons for sbsénteelsin nor was abséntaeism followed -
up in terms of home visits ..Although it was & stated func-
tion of community workers, it was not arscuted and could
nave contributed.to the Tapid surnover of youth in the pro-

, &gram, igain, tiae restriction of comnunity workers lijg°‘y

to duties in the Conbar parpetustas tnc problem. ~

¢t
[= 3K

he

ct

Fimally, cormwunity workers are rcoticent ahbou exr

+y
[¥N

& objectivaes,

< S

ths Cenicr can acedurlish all or most o
The evajuator faels thia stens Apdm, non only the 14K aof

' univy ameng Centar ztsff, but alse from inhibiting their

)

-
-
-

.,1'
s

. . da e wmreangr ] t 1= - -
v role condinudus ceubact. snd LGVl

RECOMMENDATL. o

3

1. Even though.sttitudinal changes in the learners have been
informally ctserved by the Canter staff, formal attitudi-

nal msasures should te employed sgsess the amount and

e

degree of gront} for future planning and record~keeping
purneses,

2. After an initial intreduttory and bazic reading course
(for new tutors), it should take the form of sharing and
utilizing techniques, devices, materisls, ann books that

- have been successfully acapted and employed for the dif-
ferential needs and levels onl studunts. Msthods and ma-

terials which, after triai, were found inappropriate




should be disconti.cuad and not made part of the course.
This would. necessitate tutorial staff coming together
with the Director. of Reading to revise the course pres-

=ntations, . B
SR b

N

3+ Although the prdgcrél states that 100 youth should be ac-

~

tive in the Centér at any one time and- that 150 youth
should be serviced during the year, care must be taken
that the Center doesn't become enveloped in maintaining
.numbers and that the depth of servicing remain the num-
ber one prioriéy. This entails:

a) an initial in-depth case/ébnfereﬁce for the new
learner attended by 1 staff éssigned to the en-
rollee, | |

b) periodic case conferenges to ascertain what has
or has not been accomplished and to plan and set
future goals for the youth, particularly, those

that are most in need of extensive assistance.

L. As part of the orlientation process for new enrollees, it

4

is advisable to have a group discussion focusing on the
purpose and nature of the total program. If an enrollee
has an understanding of the enviromment, he can more in-

telligently choose his role in it.

5. Orientation and enrollment procedures should be held

monthly. More frequent incorporation of enrollees into
' A\

an ongoing program tends to disrupt the rapport deve-

loping between already enrolled learners and staff. Re-

-

search tends to support this procedure. ¢
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6.

kS

The addition of a third coﬁmunipy worker (allocated in

the proposal) to lighten the case Yoad of the two cur-

-rently on staff in order to perait intsnse and concen~

trated ﬂa”vicing. In addition, the attendant community

workars ‘should spend the time stipuleted by the proposal’

_in the field to maintain contact and communicabtion it

7«

8.

9.

famililes, Egencies, and ipstitutions.

3 " .
Theo astablishient of areas of communication among all
staff mamberg in the program in order to centrallsze ef-
forts, bring them together, and share common problems. It

is recommendad that an in-houss person skilled in group

“work andiﬂgcial inter 'axtaons or an oussid2 consulbtant be

engaged for this purpose. This assistance would take the.
form o)

a) group building.

b) halping with identified problen areas.

c) assisting Administration around lzadership styles.
Adninistrative staff ust wnite to establish a consistent
pattern of diraction toward tha goals spécifised in the
propoasl. :
Since the entirs uauorLal staff is white and the students
ara pradm1ina1“’y black or Spaniah-épeaking, a significant

’M ¢
perceﬂtwve of the tutors viewsd tbis as an inhiblting fac-
tor in the formulation of ralatioaships due to the wida
gap in cultural background. It is racommended that efery

-

effort be mgde to engage black and Spanish-spesking tuters.

!
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10, In surveying the perconal reading folders of learnerd, )
7 l
& deily recorc of progrees wes not elways recerded, It
1s essentizl that an written evaluetion e aade Ly the
tuter et the end of each sessicn. Moreover, the gosl of
esch lnstructior:l yrit should be oo clewr as peseible
: A
{0 the lesrner and his progrzss towsrd it chould be: coa- "
. . /
\
eistently cvzlivsted by hiw and Lthe tutor. . . \\
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